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nations in its willingness to allow aspiring teachers
to enter their profession through alternative routes
with as little as a week of pre-service clinical
experience before being assigned to lead a
classroom of students.1 Even traditional
preparation programs in the United States, which
have an average of 14 weeks of student teaching,
would be unthinkable elsewhere.2 Other nations
recognize education as a key responsibility of
government and, ultimately, a public service that
grows their economy and well-being.3 They treat
teaching as a “clinical practice profession,”
ensuring that candidates successfully complete an
integrated and rigorous academic and clinical
training sequence—often called a residency—
before being approved to lead a classroom.4

The commitments these nations have made to the
preparation of teachers align with what we know
about how human beings become expert
practitioners.5 Whether one is training to be a
concert pianist, a winning quarterback, a surgeon,
or simply learning to drive, practice—and the kind
of practice—matters. Building true expertise
requires practice that is not simply rote repetition
or imitation of others’ work: just as knowing which
notes to play is necessary but insufficient to be a
successful musician, memorizing a set of
techniques to use with students does not ensure a
novice teacher can become an expert. Candidates
need sustained practice that is contextualized and
deliberate, with frequent self-reflective processes
that reference others’ expert knowledge. Strong
residencies build these features into their design.

Quality residencies also incorporate other clinical
preparation elements associated with positive
teacher outcomes. For example, we know that
teachers, teacher candidates, and students all
benefit when candidates are placed in supportive
school contexts where they work under the
guidance of effective practitioners. Candidates who
are placed in schools that serve student
populations similar to those they will later teach,
and those who receive clinical experiences that
apply theory and coursework to practice, all build
skills and experiences that can directly translate to
future success.6
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Research increasingly shows that residency-style
preparation models are more effective than other
approaches.7 In particular, the establishment of
residency programs positively impacts four
persistent challenges schools and districts face
around teacher quality:

Paid residency programs are able to successfully
attract strong, economically and racially diverse
candidates into the profession, and those
candidates are more likely to remain in teaching.8

Quality residencies provide teachers with the
skills they need before they begin teaching,
diminishing the first-year learning curve novice
teachers experience.9

Intentionally-designed residencies ensure
districts have strong, qualified candidates for their
high-need positions and hard-to-staff schools.10

Residency-prepared candidates remain in the
profession, reducing teacher churn and teacher
shortages, in particular in schools serving low-
income and diverse families.11

The road towards transforming our preparation
systems to meet the high standards that residency-
style preparation affords is in plain sight: as other
countries have already done, we too can improve
education outcomes by adopting intensive
preparation approaches that include yearlong co-
teaching residencies and financial support for
teacher candidates during their studies.12 Financial
supports clear the path for aspiring candidates to
concentrate on their studies so they can ingrain new
behaviors into their practice, opening up mental
space to engage in deeper learning.13

Ironically, the United States invented the approach
these other nations are using. In the beginning of the
20th century, medical preparation was so poor that
a movement began to strengthen academic rigor and
clinical requirements.14 Today, the US supports future
doctors with $11.5 billion dollars a year in public
funding—or roughly half a million public dollars for
each new doctor. 15 It is possible to do the same for
teachers at a much lower cost. We need preparation
requirements that increase clinical practice, but
without financial supports we can’t expect high-
quality potential teachers to flock to the profession. 

This report focuses on how existing dollars can be
used across schools, districts, and preparation
programs to support residency-style preparation.
Because residents work directly in schools, providing
individualized instruction for students, schools and
districts can support residents who help meet
instructional and staffing needs. Because the work of
teacher preparation focuses on how to support
student learning and development, preparation
programs can redesign their resource use to benefit
schools and districts. The shifts systems will need to
make will require dedicated leadership and
significant work, but the effort will be worth it for
teachers, students, and society as a whole. 

Districts and preparation programs committed to
moving their systems towards residency-style
preparation use a range of approaches to financially
support their candidates:

Integrating substitute teaching into teacher
preparation programs,
Reducing reliance on “quick-entry” programs,
that recruit individuals to enter the profession
with minimal training and financial incentives,
Reallocating school and district staffing and
professional development dollars, and
Committing to help candidates graduate without
heavy debt burdens.

These approaches all directly benefit current and
aspiring teachers and their students, while also
strengthening districts’ access to strong teacher
candidates who stay in the profession longer and
reduce teacher turnover costs.

Of course, other approaches to improving education
are essential to ensuring that all students have
effective teachers. Induction and support programs,
leadership development, and systemic commitments
to building positive and professional school cultures
are all critical for building a high-quality school
system that can attract and retain good teachers. But
without well-prepared teachers entering classrooms
from day one, those efforts all face an uphill battle.
Funded teacher residencies should be part of every
district and preparation program’s efforts to
strengthen and stabilize our teaching force. 
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